
 

 
AL HIKMAH: JOURNAL OF EDUCATION 
Vol. 6 No. 1  Tahun 2025 | 1 – 20 
P ISSN 2723-0058, E ISSN 2775-3697  
http://yphn.ac.id/ejournal/index.php/Alhikmah/index 

 

 *Coresponding Author  1 
 

 

 

 

 

 

The Compatibility of Speaking Politeness Introduced in Conversation 
Texts in MTs English Textbook Grade VIII With The Standard of Content 

Ulin Nuha 

IAIN Kudus, Kudus, Indonesia 

 nuha.kds@iainkudus.ac.id 

Abstract 

This study focuses on the issues: social contextual factors approach which 
analyzes the participants in the interaction and the communicative 
situation and politeness which analyzes the respect that an individual has 
for himself or herself, and maintaining the "self-esteem" in public or in 
private situations. This is a qualitative study. The data of this study are 
conversation texts. Units of analysis in this study are texts. The texts were 
analyzed based on the social contextual factors and politeness. In 
calculating the data and the final result of data percentage, quantification 
will be used to support this study. The result shows that there are two 
politeness strategies that occurred in the conversation texts, positive and 
negative. The speech functions of the transactional conversation texts are 
54.5% matching the standard of content, the speech functions of the 
interpersonal conversation texts are 2.1% matching the standard of 
content, the linguistic feature applied in the transactional and 
interpersonal conversation texts uses the linguistic feature in functional 
literacy level, the speech functions of conversation texts introduced in EOS 
English on Sky 2 for junior high school grade VIII are less compatible with 
the standard of content based on the compatibility levels. This shows that 
this textbook's choice is less appropriate for users who emphasize 
interpersonal conversation texts. 
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A. Introduction 

Education includes teaching and learning specific skills, and also something less 

tangible but more profound: the imparting of knowledge, positive judgment and well-

developed wisdom. Education has as one of its fundamental aspects the imparting of 

culture from generation to generation. Education means 'to draw out', facilitating 

realization of self-potential and latent talents of an individual. It is an application of 

pedagogy, a body of theoretical and applied research relating to teaching and learning 

and draws on many disciplines such as psychology, philosophy, linguistics, and 

anthropology. (NCIRT, 2014) One of the linguistics branches is foreign language. The 

development of foreign language especially English in Indonesia is mostly conducted in 

teaching and learning process. As language education, in Indonesia English is formally 

taught in the levels of education. The basic rules that regulate the education in Indonesia 

are government regulation No 22/2003 on National Education System and No 19/2006 

on National Standard of Education. The implementation of those regulations is 

socialized into the curriculum that is conducted in the teaching and learning program in 

each educational institution from elementary and secondary schools to college. 

In many countries, and also in Indonesia, English is now being introduced at 

primary rather than secondary level necessitating considerable new investment in 

textbooks (Richards 2000). The models of teaching and learning can be applied into a 

textbook which is made based on the standard of content. Textbook is a teaching tool 

(material) which presents the subject matter defined by the curriculum. A school 

textbook is required to contain the complete overview of the subject, including the 

theories, as well as to be of a more permanent character (CARNet, cited at 19:57, on 8 

August 2007 (MEST)). In other words, use and production of a textbook is related to a 

"normal" instructional design problems and one can rely on various design methods and 

instructional design models, based in turn on underlying psychological and pedagogical 

theory. Textbooks are usually part of a pedagogical design, i.e. it can be the center piece 

of a course syllabus, it can be used for self-study (students and professionals), teachers 

can assign only parts for reading. Teachers are now able to examine and confront the 

underlying ideologies of texts and textbooks. Textbooks, no longer seen as indispensable 
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tools, are viewed as controlling instruments, hindering the creativity of the teacher, 

maintained in place through the pressure of publishers, and may result in the deskilling 

of teachers through their recycling of old, but tried and tested teaching techniques 

(Richards 2001). Functions of a textbook are not the same because there are different 

purposes of usage. 

Recently, there are many English textbooks widely published and distributed 

both in junior and senior high schools. Those textbooks themselves claim to have 

conformed with the culture and politeness of our national life. Many teachers often use 

the textbooks as handbooks without paying attention to the core of the textbooks. The 

question is whether the textbooks published and distributed really conform with what 

the regulation of the Ministry of Education instructs or at least the textbooks contain 

good readings, proper pictures for the students, and polite conversation. (Ulin Nuha, 

2020). In reality, there are still many textbooks that do not describe and reflect the 

Indonesian students‟ life. The content is not proper to the Indonesian students because 

it contains bad readings, pictures that are not proper to the students, and impolite 

conversation texts. That is why, I encouraged to analyze the English textbook entitled 

„EOS English on Sky 2 ‟ which was one of the most recommended English textbook for 

the students of junior high school (MTs) a couple years ago and now it is still used by 

some junior high schools. The objectives of this research are to find out how the social 

contextual factors and what kind of politeness are expressed in the conversation texts. 

In this study, described the social contextual factors which explain the participants in 

the interaction and the communicative situation, and politeness which describe the 

respect that an individual has for him or herself, and maintaining the "self-esteem" in 

public or in private situations.  

B. Methods 

In this study, I conducted the analyses to social contextual factors and politeness. 

Text describing participant‟s exchange was used to analyze the politeness. There are 

four types of politeness strategies as described by Brown and Levinson (1987). They are 

Bald On Record, Negative Politeness, Positive Politeness, and Off-Record-indirect 



Ulin Nuha 
 

 

 4    Vol. 6, No. 1, Tahun 2025 

 

 

  

 

 

 

strategy. And then, context of the conversation texts is the unit of social contextual 

factors analysis based on the components of socio-cultural competence described by 

Celce-Murcia (1995). 

This research focuses on gaining an understanding of human behavior, 

intentions, attitudes, experience, etc., based on the observation and interpretation of 

people in the textbook. That is why, qualitative analysis was used. Qualitative analysis is 

designed to be consistent with the assumptions of a qualitative paradigm as Cresswel 

(1994) explains that this study is defined as an inquiry process of understanding a social 

or human problem, based on building a complex, holistic picture, formed with words, 

reporting detailed views of informants, and conducted in a natural setting. In other 

words, in terms of qualitative analysis, Mayring (2000) says that qualitative analysis is 

an approach of empirical, methodological controlled analysis of texts within their 

context of communication following analytical rules and step by step models, without 

rash quantification. Qualitative analysis in this study as explained above will be applied 

to describe social contextual factors and politeness. In calculating the data and the final 

result of data frequency, quantification was used to support this study.  

Data refer to a collection of facts usually collected as the result of experience, 

observation or experiment, or processes within a computer system, or a set of premises. 

This may consist of numbers, words, or images, particularly as measurements or 

observations of a set of variables. Data are often viewed as a lowest level of abstraction 

from which information and knowledge are derived (Wilkipedia). The data of this study 

are the total number of the written conversation texts were taken from 7 chapters 

presented in the textbook, EOS English on Sky 2 for junior high school students, grade 

VIII. In quantitative research, the total number of data analyzed is usually called 

population. The units of analysis of this study are texts. Text is the unit which can show 

the participants or speaker in order to exchange information and their relationship. Text 

can be analyzed to describe the politeness of the participants or speakers. Text is the 

unit of analysis that can be analyzed to describe the social contextual factors of the 

conversation.  
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This study was conducted in April - July 2021. The data of this study were 

conversation texts found in the EOS English in Sky 2. The units of analysis were texts. 

The data analyzed were collected with following processes: 

1. Reading the materials of the English textbook 

2. Classifying the sub-materials of speaking 

3. Typing the conversation texts as the sub-materials of speaking 

4. Classifying the conversation texts into social contextual factors and politeness 

analysis 

5. Providing conversation texts as the data analysis of social contextual factors and 

politeness 

The data of each analysis will be provided in a set of file and then they were 

encoded based on the purpose of analysis. Each number of the text was encoded by 

mentioning the chapter, number of text and page from the English textbook. In this 

study, the analysis was conducted in two phases. They are social contextual factors and 

politeness phases. The data were analyzed based on these steps: Social Contextual 

Factors: The texts were classified into each number of conversation texts. Each number 

of the conversation text was analyzed based on the picture setting which becomes the 

background of the conversation texts. From the picture background, it was known the 

participants like gender, office (profession, rank and public position), social distance 

from and relations to each other (both in terms of power and affect) and situational 

variables like place and social situation. The results of the analysis then were described 

in qualitative and quantitative ways.  Politeness: The texts were classified into each the 

number of conversation texts. Each number of the conversation text was analyzed based 

on the picture setting which becomes the background of the conversation texts. From 

the picture background, it would be known office, social distance from and relations to 

each other (both in terms of power and affect). From these data, then they were 

provided with the texts which have the criteria of politeness analysis. The provided texts 
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then were analyzed based on politeness strategies. The results of the analysis then were 

described in qualitative and quantitative ways. 

C. Results and Discussion 

1. Socio-Contextual Factors 

Socio-contextual factors are part of socio-cultural competence which refers to 

the speaker‟s knowledge of how to express messages appropriately within the overall 

social and cultural context of communication, in accordance with the pragmatic factors 

related to variation in language use. These factors are complex and interrelated, which 

stems from the fact that language is not simply a communication coding system but also 

an integral part of the individual‟s identity and the most important channel of social 

organization, embedded in the culture of the communities where it is used. Language 

learners face this complexity as soon as they first try to apply the L2 knowledge they 

have learned to real-life communication and these first attempts can be disastrous: the 

“culture-free”, “out-of-context” and very often even “meaning-free” L2 instruction 

(Damen, 1987) which is still too typical of foreign language classes around the world, 

simply does not prepare learners to cope with the complexity of real-life language use 

efficiently.  

The relevant socio-cultural variable in this study is social contextual factors. They 

concern the participants in the interaction and the communicative situation. The 

participants‟ age, gender, office (profession, rank and public position), status (social 

standing), social distance from and relations to each other (both in terms of power and 

affect) are known to determine how they talk and are talked to (Preston, 1989; Brown 

and Levinson, 1987). Situational variables involve the temporal and physical aspects of 

the interaction (time and duration, location) as well as the social dimension of the 

situation. The components of socio-cultural competence which is used as a base of the 

analysis is only social contextual factors. What Preston, Brown and Levinson explained 

above becomes setting criteria in a conversation text, they are: a. Participants variables; 

age, gender, office and status, social distance, relations ( power and affective ),b 

Situational variables: time, place, social situation. 
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2. Politeness 

In daily conversation, there are ways to go about getting the things people want. 

When people are with a group of friends, they can say to them, "Go get me that plate!", 

or "Shut-up!" However, when they are surrounded by a group of adults at a formal 

function, in which their parents are attending, they must say, "Could you please pass me 

that plate, if you don't mind?" and "I'm sorry, I don't mean to interrupt, but I am not 

able to hear the speaker in the front of the room." They differentiate social situations 

and they are obligated to adjust their use of words to fit the occasion. It would seem 

socially unacceptable if the phrases above were reversed. 

Politeness is an expression of concern for feeling of others. The term politeness 

describes behavior which is somewhat formal and distancing, where the intention is not 

to interrupt or impose. Being polite means expressing respect towards the person you 

are talking to an avoiding offending them. Goffman (1967) and Brown and Levinson 

(1987) in Holmes (1995) describe politeness as showing concern for people „face‟. 

Behavior which avoids imposing on others (avoid their „threatening their face‟) 

is described as evidence of negative politeness, while sociable behavior expressing 

warmth towards an addressee is positive politeness behavior. Positive politeness 

generally involves emphasizing what people share, thus minimizing the distance 

between them, while negative politeness avoid intruding, and so emphasizes the social 

distance between people. 

e.g.  “It‟s very hot in here. Would you mind if I open a window.” 

“I‟m sorry to disturb you but I think you may be in the wrong seat.” 

In the examples above, the speaker uses elaborated, qualified and  

Politeness as a real-world goal is interpreted as a genuine desire to be pleasant 

to others, or as underlying motivation for an individual‟s linguistic behavior (Brown and 

Levinson, 1987). Deference is connected with politeness, it refers to the respect we 

show to other people by virtue of their higher status, greater age, etc. It is an obligatory 

choice among variants reflecting the speaker‟s sense of place or role in a given situation 
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according to social conventions and relationship. People cannot assess politeness 

reliably out of context, it is not the linguistic form alone which renders the speech act 

polite or impolite, but the linguistic form + the context of utterance + the relationship 

between the speaker and the hearer. 

According to Brown and Levinson (1987), politeness strategies are developed in 

order to save the hearers' "face." Face refers to the respect that an individual has for 

him or herself, and maintaining that "self-esteem" in public or in private situations. 

Usually you try to avoid embarrassing the other person, or making them feel 

uncomfortable. Face Threatening Acts (FTA's) are acts that infringe on the hearers' need 

to maintain his/her self esteem, and be respected. Politeness strategies are developed 

for the main purpose of dealing with these FTA's. The examples below are the analysis 

of politeness from Brown and Levinson (1987). What would you do if you saw a cup of 

pens on your teacher's desk, and you wanted to use one, would you 

say, "Ooh, I want to use one of those!" 

say, "So, is it O.K. if I use one of those pens?" 

say, "I'm sorry to bother you but, I just wanted to ask you if I could use one of  

those pens?" 

Indirectly say, "Hmm, I sure could use a blue pen right now." 

There are four types of politeness strategies, described by Brown and Levinson, 

that sum up human "politeness" behavior: Bald On Record, Negative Politeness, 

Positive Politeness, and Off-Record-indirect strategy. 

If you answered A, you used what is called the Bald On-Record strategy which 

provides no effort to minimize threats to your teachers' "face." 

If you answered B, you used the Positive Politeness strategy. In this situation you 

recognize that your teacher has a desire to be respected. It also confirms that the 

relationship is friendly and expresses group reciprocity. 

If you answered C, you used the Negative Politeness strategy which is similar to 

Positive Politeness in that you recognize that they want to be respected however, you 

http://logos.uoregon.edu/explore/socioling/strat.html#bald
http://logos.uoregon.edu/explore/socioling/strat.html#pos
http://logos.uoregon.edu/explore/socioling/strat.html#neg
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also assume that you are in some way imposing on them. Some other examples would 

be to say, "I don't want to bother you but..." or "I was wondering if ..." 

If you answered D, you used Off-Record indirect strategies. The main purpose is 

to take some of the pressure off of you. You are trying not to directly impose by asking 

for a pen. Instead you would rather it be offered to you once the teacher realizes you 

need one, and you are looking to find one. 

Politeness strategies are „culture-dependent‟ which means that what are felt 

to be appropriate vary across cultures. Politeness in conversation is also ,culture-

dependent, because the conversation texts made up in the Englishtextbook can be seen 

as culturally speaking which is a conversation text that focuses on the importance that 

cultural elements play in communication. The text is designed to develop conversational 

fluency in a variety of situation. 

3. Frame of the Ideas 

Based on the theories explained above I want to conduct the analysis according 

to frame of the ideas below: For social contextual factors, I used the approach of Celce-

Murcia et al‟s variables. They are concerned with the participants in the interaction and 

the communicative situation. The participants‟ age, gender, office (profession, rank and 

public position), status (social standing), social distance from and relations to each other 

(both in terms of power and affect) are known to determine how they talk and are talked 

to. Situational variables involve the temporal and physical aspects of the interaction 

(time and duration, location) as well as the social dimension of the situation. I did not 

use the age and status in participants variable and time in situational variables because 

their variables are not found and known in the conversation texts. For politeness 

analysis, I used the approach of Brown and Levinson‟strategies. There are four types of 

politeness strategies, described by Brown and Levinson, that sum up human "politeness" 

behavior: Bald On Record, Negative Politeness, Positive Politeness, and Off-Record-

indirect strategy. 

 

http://logos.uoregon.edu/explore/socioling/strat.html#off
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4. Result of Social Contextual Factor 

Social contextual factors analysis was used to analyze the participants and 

situational variables. The participants variables are gender, office or occupation, social 

distance and relations; and the situational variables are place and social situation. I 

found that from 75 conversation texts , the genders are male and female. There are 35 

conversation texts whose participants are only female ; 7 conversation texts whose 

participants are only male; and 33 conversation texts whose participants are both male 

and female. 

Table 5. Gender 

No Gender Conversation Texts 
1. Male 7 
2. Female 35 
3. Male and female 33 

The offices or occupation of the participants are student and teacher only. There 

are 53 conversation texts whose participants are only students; 1 conversation text 

whose participant is only teacher; and 21 conversation texts whose participants are both 

student and teacher: 

Table 6. Office 

No. Offices Conversation Texts 
1. Students 53 
2. Teacher 1 
3. Students and teacher 21 

 

For social distance and relations, there are 53 conversation texts to show the 

intimacy among the participants because they are among friends or peers, so for the 

relation they are in the same level and for the social distance, there are 21 conversation 

texts that are not intimate because of their relation among teacher and student. Teacher 

has higher position than students. 
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Table 7. Social Distance 

No  Social Distance Conversation Texts 

1. Intimate 54 
2. Not intimate 21 

For situational variables, the places that are used in 75 conversation texts are 

classroom, school yard, party, home, field, garden, music studio and library. The 

specification for each environtment in conversations are 23 classrooms, 43 school yards, 

3 gardens, 2 libraries and 1 each for party, home, field and music studio. 

                                               Table 8. Places 

No. Places Conversation Texts 
1. School yard 43 
2. Classroom 23 
3. Garden 3 
4. Library 2 
5. Party 1 
6. Home 1 
7. Field 1 
8. Studio 1 

The social situation in the conversation texts are 21 formal and 53 informal. The 

formality can be identified through the participants between teacher and student, and 

informality can be identified through the participants among friends or peers. 

         Table 9. Social Situation 

No. Social Situation Conversation Texts 
1. Formal 21 
2. Informal 54 

5. Analysis Result on Social Contextual Factors 

The conversations found in the English textbook are made up by the writers, so 

the information about data of social contextual factors are limited ( see table 5 to 9 ). In 

these discussions, I try to enhance the factors that are not found in the analyzed data 
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from the conversation texts. From the participant variables, the gender is dominated by 

female ( see table 5 ). I can present that 47 % are among female; 44 % are among female 

and male; and 9 % are among male. There are few conversations whose participants are 

only male. It is better if the percentage of genders of the participants are balanced. I can 

offer recommendation that 30 % gender are feminine; 30 % gender are masculine; and 

40 % gender are both feminine and masculine. From offices or occupations, there are 

only teacher and student found as participants in the conversation texts. The offices or 

occupations presented from the participants are very limited. I can offer 

recommendation that the offices of participants involved in the social contextual factors 

can be increased based on the environtment of conversations which are made up. The 

best environment for the material of conversations is at school because it is applied by 

students directly. There are some offices that are in school, except teacher and student, 

like staff, security, clening service, canteen keeper, etc. So, I suggest to the next English 

textbook writers to involve those offices or occupations in conversation texts.  

From social distance, there are 53 conversation texts that show the intimacy of 

participants because they are among friends or peers and 21 conversation texts are not 

intimate because of their relation among teacher and student. By improving the factors 

explained above, The English textbook writers can enhance the social distance based on 

the gender and offices, so the conversations will be more dynamic and colourful. I offer 

recommendation that the percentage is fifty-fifty between intimate and not intimate 

participants. From places, there are inside and outside of school places ( see table 8 ). 

As I explained above that the best environtment is at school. I prefer to limit place that 

is just at school. There are many parts of places at school, besides the ones mentioned 

in table 8, like canteen, teacher room, headmaster room, laboratory, school clinic, 

security room, sport hall, staff or administration room, etc. So, the performance of 

English textbook will be more complete by those picture settings. Students will be more 

interested in following each material presented in the English textbook. From social 

situation, there are 21 formal and 53 informal conversations ( see table 9 ). This 

discussion is almost the same as the discussion in social distance. I prefer to divide the 

formality into the same percentage, fifty-fifty, by improving the gender, offices and 
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social distance as I explained above. So, there will be balance between formal and 

informal conversations. 

6. Result of Politeness 

The conversation texts that are analyzed are taken from the conversations 

whose participants are in informal social situation and their offices or occupations are 

among student and teacher. There are 20 conversation texts that are analyzed in 

politeness strategies. For examples: Text two is taken from EOS English on Sky 1 unit I 

page 3. The politeness strategy is positive. It can be seen from their conversation: 

1. Miss Ina  : (i) Hello, what‟s your name? 

2. Riko     : (i) Hello Miss Ina, my name‟s Riko. 

Text five is taken from EOS English on Sky 1 unit I page 5. The politeness 

strategy is positive. It can be seen from their conversation: 

1. A          : (i) Excuse me Miss Ina, I'd like you to meet Shanti, my classmate. 

 (ii) Shanti, this is Miss Ina. 

2. B :  (i) Hello Miss Ina, nice to meet you. 

3. C :  (i) Hello Shanti, nice to meet you, too. 

Text six is taken from EOS English on Sky 1 unit I page 7. The politeness 

strategy is positive. It can be seen from their conversation : 

1. Miss Ina : (i) Good morning, students 

2. Students : (i) Good morning, ma'am 

3. Miss Ina : (i) How are you? 

4. Students : (i) We're fine, ma'am 

                               (ii) Thank you 

(iii) How are you? 

5. Miss Ina : (i) I'm good. Thanks 
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Text nine is taken from the English textbook unit I page 8. The politeness 

strategy is positive. It can be seen from their conversation : 

1. Miss Ina : (i) Well, students. 

(ii) Time is up.  

(iii)That's all for now 

2. Students : (i) Yes, ma'am. 

3. Miss Ina : (i) Goodbye and see you tomorrow 

3. Students : (i) Thank you, mom. 

(ii) Good bye. 

(iii) See you tomorrow. 

     These conversations have politeness strategies because the participants have 

social distance and their relations show that teacher is higher than student. From 20 

conversation texts, there are two politeness strategies, positive and negative, which 

occur in the conversation among the participants. There are 14 conversations with 

positive politeness; 4 conversations with negative politeness; and 2 conversations with 

positive and negative politeness. 

Table 10. Politeness 

No Politeness Strategies Conversation Texts 

1. Positive 14 
2. Negative 4 
3. Positive and Negative 2 

 

In politeness analysis, I only found 20 conversation texts which can be analyzed 

into politeness strategies. These findings indicate that the writers of the English 

textbook only provide 20 conversation texts which perform the expression of respect 

among the participants. In other words I can say that only 20 conversation texts whose 

participants are between teacher and student. I think that they are very limited of 75 

transactional and interpersonal conversation texts. It will be better if there are about 50 



 
Al Hikmah: Journal of Education     15  
 

 

 

 

 

 

% conversation texts which perform the politeness strategies because student does not 

only interact with his / her friends but also with the people at school who need to be 

respected.  

For the strategies, there are 14 positive; 4 negative; and 2 positive and negative 

politeness. From those findings, I can conclude that the writers of the English textbook 

want to show that the relation between student and teacher is familiar. That is good, 

but I want to offer recommendation that student will need to show more negative 

politeness strategies when he or she takes conversation with someone who needs 

respect like headmaster, or vice headmaster.  The social contextual factors should be 

applied to all of the participants and social situations which are involved in conversation, 

and the presentations of those factors must be balanced. The politeness strategies that 

should be applied are positive and negative, and they should be presented in about 50% 

positive and 50% negative politeness strategies of all conversation texts. The 

transactional conversations found in the English textbook, EOS English on Sky 2 for junior 

high school grade VIII are 34 texts or 85 % from the total number of conversation texts. 

54.5% of speech functions of the transactional conversation texts match the standard of 

content. The interpersonal conversation found in the English textbook is only 1 text or 

2.5% from the total number of conversation texts. The speech functions of the 

interpersonal conversation texts are 2.1% which match the standard of content. 

Meanwhile, the combination of both transactional and interpersonal conversations are 

5 texts or 12.5% from the total number of conversation texts. 16,8% of speech functions 

of the interpersonal conversation texts match the standard of content. 

D. Conclusion 

After having conducted the analysis on speech function and linguistic features in 

EOS English on Sky 2, it can be concluded that the transactional and interpersonal 

conversations found in the English textbook, EOS English on Sky 2 for junior high school 

grade VIII are not compatible with the standard of content because the percentage of 

the content are less than 50%. The participant variables in the conversation texts are 

male and female whose occupations are student and teacher. The social distances are 
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intimate and not intimate and the relation shows that teacher has higher position than 

student. The places of conversation are school yard, classroom, party, home, field, 

garden, studio music and library. School yard is the place where mostly becomes the 

setting of the conversations. The social situations in the conversation texts are formal 

and informal and informal situation is mostly occurred. There are two politeness 

strategies in the conversation texts. They are positive and negative. Positive politeness 

is presented most often in the conversation texts. Positive politeness will teach students 

to communicate well in carrying out relationships and working together to improve 

language quality. This shows that this textbook's choice is less appropriate for users who 

emphasize interpersonal conversation texts. 
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